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Cheating and plagiarism have been crucial issues among students studying either 
at high school or undergraduate levels. This present study aims to reveal the 
cheating and plagiarism practices among pre-service teachers in their 
undergraduate program at one Islamic university in Indonesia. As Muslim teacher 
candidates, the respondents are urged to uphold academic integrity and honesty. 
Thus, this study seeks to provide data on how serious the academic ethics 
immersed in Muslim pre-service teachers. The method implemented for this study 
was a cross-sectional survey. The respondents were students enrolled in the Faculty 
of Education, which comprises several departments in the education fields. Results 
indicate that respondents were recorded as having morally ethical on one aspect of 
academic integrities, 95% never paid someone else for the exam, 75% never 
changed answers after the marking process, and 50% declared rarely copy an 
answer. Yet, there was also a display of less ethical attitude on some other 
academic behaviors driven by cultural factors. Thus, some teaching implications are 
highlighted for teachers and students to combat cheating and plagiarism practices 
among pre-service teachers in Indonesian Islamic universities. 
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A. Introduction 
As Muslims, pre-service teachers are bound to uphold the Muslim traits that have 
been taught in their religion, mainly being honest in every condition he/she is. Academic 
integrity is one of the indicators that a Muslim can be defined as a good Muslim. However, 
cheating and plagiarism have been serious issues for higher education institutions across 
the globe. Some literature highlight that there are three main factors contributing to this 
issue which are related to the cultural context, institutional context, and individual choice 
(Hughes & McCabe, 2006). In measuring the impact between culture and unethical 
conduct, research finding shows that individualist (Caucasians) has more tendency to 
plagiarism practices compared to the collectivists (Asians) (Martin, 2012). Furthermore, 
culture is also captured as a contributing factor to plagiarism that students perceive more 
on cultural definition to gain personal success and also to gain race or group power 
(Heckler & Forde, 2015). In that research, a student reveals that it is culturally legitimate to 
cheat in gaining personal success and that a student feels inferior if he/she is assumed as 
‘dumb’; thus, plagiarism is the instant way to do it.  
Responding to such issues, research on academic integrity has been widely explored 
worldwide. A study on students of Computer Sciences in King Saud University found that 
cheating and plagiarism are common among them. Meanwhile, they believe that such 
practices are unethical and against religious norms (Hosny & Fatima, 2014). In a similar 
vein, factors that trigger higher education students in Canada to do academic misconduct 
are student maturity, students’ own definition of academic misconduct, poor 
understanding of policies and procedures, and a lack of knowledge on academic 
misconduct (Hughes & McCabe, 2006). Similarly, pre-service teachers in Turkey are found 
to have a tendency to commit internet plagiarism that has time constraints, workload, and 
assignment level of difficulty become the key reasons to this tendency (Eret & Ok, 2014).   
In the view of the previously mentioned research findings, the research settings are 
mainly conducted in developed countries where technology and tool are applied in the 
academic system. However, there are still fairly limited studies exploring on Muslim pre-
service teachers’ honesty a higher education context in developing country like Indonesia. 
Hence, researching Muslim pre-service teachers’ academic honesty is significant to 
measure as they, later in their future profession, will teach students and disseminate the 
knowledge of academic ethics. Therefore, this present research aims to discover pre-
service teachers’ academic honesty in their bachelor program, particularly on cheating and 
plagiarism practices. Thus, the result of this current research is projected as input for 
higher education management to take the issue of cheating and plagiarism into a serious 
account that such misconduct can be better prevented. 
 
B.  Research Methodology 
The method implemented in this present study was a mixed method. The statistical 
data were administered through a close-ended questionnaire adapted from Hosny & 
Fatima (2014). It was distributed to 127 Muslim respondents enrolling in one Islamic Private 
University through an online survey platform, Google form. The questionnaire was 
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distributed to the respondents during the final test period where they joined the on-site 
exam and in the midst of finalizing their paper projects. Thus, they were immersed in 
answering the survey questions. Using cross sectional survey, the quantitative data were 
analyzed using simple statistical analysis. Later, respondents’ answer—qualitative data—
was verified through respondents’ reflective writing. The respondents of this study were 
students enrolling in the Faculty of Education at Universitas Muhammadiyah Malang in 
Indonesia.  
 
C.  Findings 
1.  Respondents’ Demographic Profile 
The total respondents were 127 Muslim pre-service teachers enrolling in the 




2.  Frequency of some cheating practices 
Data presents clearly that there is a significant portion, for 95%, that pre-service 
teachers never paid someone else to do an assignment. Also, it is recorded that pre-service 
teachers never change an answer after the grading process is done for a considerable 
amount, for 75%, and rarely copy from another student (50%). Pre-service teachers further 
justify that they sometimes being pressured by classmates to give the answer (48%) and 
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Figure 1. Frequency on cheating practices 
 
One of the frequency indicators for pre-service teachers to cheat during the exam 
was the force of classmates. A participant of the study admitted that she experienced once 
that she did not give her friends the answer; they will gossip about her in a way. This 
condition, she claimed as a dilemma. Further, she narrated as follows. 
At that time, I was still in the first semester, … In the middle of the quiz, my 
friend next to me called me asking to see the results of my answers. Firstly, I 
was afraid to tell them and afraid of being scolded by the lecturer. But, I also 
pity if he was not given a cheat sheet, pity if he could not answer that 
question. So, I ventured to give a cheat sheet to my friends. Then not long 
after, the lecturer looked at us. Then, my answer sheet and my friends were 
scribbled by the lecturer and finally were scolded. After that, the lecturer 
said that our quiz score was deducted for 25 points. Being published, I knew 
that my actual score was 95 but deducted, so it was only 75. I feel sad about 
that because some friends underestimate me, so did my lecturer. However, I 
was still grateful that my score was above the average score. (RWR1-P2) 
 
Likewise, a participant had also experienced being requested by her friends to write a 
report. It was also uneasy for her to refuse the request. This situation is stated below. 
One time, a freshman asked me for (Internship) I report because she was too 
lazy to write her own report. Eventually, she changed just the data of the 
school they went to. As a reward, this student bought me a meal as a thank 
you gift. Also, a friend of mine from another university did the same thing 
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The next participant refers back to her high school experience. She used body parts a lot 
during national exams as it was considered a high-stake test for its result will determine 
her university life. She describes it as follows. 
The use of body parts, I think this is the easiest way of cheating. Moreover, if 
it is a multiple-choice test. Again, I used it a lot in my school era honestly. I 
used to give my answer to my friends using body gestures. Occasionally, I 
also used hints from an instructor. I think it was common in the school 
environment to give students hints or even the answer during the national 
examination. The school itself did cheating in order to ensure that every 
student will pass the national examination and graduate from the school. 
(RWR1-P1) 
 
3.  Reasons for cheating practices 
The figure shows that the major reasons for pre-service teachers to commit cheating 
were because of the difficulty of an exam (42%), helping a friend (37%), the importance of 
grade (33%), and lack of time to study (31%). 
 
 
Figure 2. Reasons for cheating practices 
 
The difficulty of the exam is a significant contributing factor for students to cheat. 
One participant expresses her experience as follows.    
The difficulty of the exam is when the lecturer gives us an irrelevant topic for 
the exam that we do not know, and he/she told us that we had discussed it 
during the class session. (RWR2-P4)  
 
Another important reason is how students value the importance of grades for their 
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The importance of grades is one of my reasons why I did this because many 
future opportunities require conditions with satisfactory grades such as 
work, scholarship tests, and so on. Sometimes, I think that even at school, 
we have already known something about cheating and corruption. So, how 
can we later go to the workforce if our grades are not satisfactory!? Maybe 
some people will underestimate these two things. (RWR2-P3) (Venna Bella) 
 
4.  Knowledge about Plagiarism 
The chart has clearly shown that pre-service teachers’ cognitive skill on plagiarism is 
very distinctive as major population understands that plagiarism means replacing words 
without citing and using other author’s exact words, for around 90%. On the topic of 
plagiarism means submitting another person’s work is recorded to have a variety of 
distribution, for 55% yes, 26% no, and 19% uncertain. 
 
 
Figure 3. Knowledge about Plagiarism 
 
5.  Sources of plagiarism 
On where pre-service teachers commit plagiarism, data presents that electronic 
sources have the most significant source. Pre-service teachers frequently used the 
electronic source for 42% than the printed version for only 22%. Another source that the 
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Figure 4. Sources of plagiarism 
 
There are two main sources for students to plagiarize; first one is an online source 
and the second is printed one. Below is how one participant describing her experience 
using an online one. 
I use electronic sources as my plagiarism sources. Actually, I am not sure 
whether I am doing plagiarism or not because whenever I try to paraphrase a 
sentence, it is just going to be the same as the original source. So, I guess it is 
still called as plagiarism. The idea to differentiate between summarizing, 
paraphrasing, and citing is still my concern. It might be because I do not 
know much about them, rarely practice and too lazy to read. So, in the very 
beginning of college life, I still do plagiarism and use an online or electronic 
source of plagiarism since it is going to be easier for me to instantly take and 
put all the words, I might need into my draft rather than from the printed 
sources. Using the printed sources is way more difficult because I have to 
rewrite or retype all the words into the laptop. (RWR3-P1) 
 
Meanwhile, another participant preferred to use the textbook as a source to do 
plagiarism. It is stated as follows. 
Not only electronic sources, sometimes I also use printed sources to 
plagiarize. It is to find reliable sources in supporting the statements that I 
wrote in the paper that I made. Sometimes electronic sources are 
incomplete, unlike print sources… Not only that, electronic sources are also a 
bit complicated. Sometimes, if I want to download a good journal file, I have 
to pay first or create an account. Creating an account to download a journal 
is not as easy as creating an account on social media. (RWR3-P2) 
 
Data shows clear evidence that the participants of the study are found to have a high 
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because of friendship. Further, on their reasons for cheating during the exam, it is 
highlighted that helping friends during the exam was the second highest. It can be 
analyzed that cheating practice among university students has an indication to deal with 
the cultural issue. Also, the phenomena have been narrated in the reflective writing results 
revealing that the participants are feeling uneasy, being gossiped, and perceived cheating 
during the exam is a common trait to do between friends at the school. This situation is 
also supported by data that the participants consider the importance of getting a good 
grade highly. To conclude, attaining a good grade becomes the driving force for all 
phenomena discussed in the paper. Meanwhile, for the plagiarism issue, participants 
acknowledging themselves as being knowledgeable on what plagiarism is. However, this 
acknowledgment is not a guarantee that the participants are aware of what they are doing 
is considered plagiarism. Thus, it can be said that the theory they know about plagiarism 
does not meet the practice for some internal reasons, such as the idea of finishing the task 
instantly and being lazy. 
 
D. Discussion 
The major finding of this research unveils that teacher-candidate respondents are 
recorded positive in one aspect of academic integrity, such as 95% of them documented 
never paid someone else for the exam; 75% never changed answers after marking process, 
and 50% declared rarely copy the answer from another. However, in another aspect, the 
respondents sometimes pressured to cheat during examination because there was 
pressure from classmates, accounted for 48%. Furthermore, it is listed in the reasons for 
respondents’ agreement to cheating practices are because they want to help their 
classmates for 37%; also consider that getting high grades is important (33%). Below is a 
discussion on why it is all happens and how to better combat the aforementioned 
academic behavior is described. 
The finding of the study revealed the globalization has brought many students 
severe pressure on their study load. The orientation of enrolling into higher education is 
supposed to create someone to be knowledgeable, to be morally mature, and to be skillful 
has now transformed into a more job-oriented year of study. Thus, one of the major 
reasons why to cheat was the consideration of the importance of grades. This was further 
confirmed by one participant that high grade was significant for her better future 
opportunities, i.e. competing in the workforce and scholarship application. This finding 
inveterate the study of  Bachore (2016) asserting that cheating practice is done to get extra 
points to raise students’ current grades; afraid of getting a low score, the unfair judgment 
of teachers, and temptation on choosing a short-cut way (Özbek & Çeyiz, 2017); also, there 
is a high pressure from parents for male students to receive good GPA (Quraishi & Aziz, 
2017). Again, a high GPA is highly valued to get a promising job in students’ context. 
Analysing the prevalent of academic dishonesty among students, there are several 
contributing factors to this, as it is supported by Balbuena & Lamela (2015), who argue that 
the reasons lie in the burden of curriculum policy, student and teacher incompetence, and 
study environment. Further, the phenomena are confirmed by the study done by 
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Jamaluddin et al. (2020), revealing that in a collectivistic society, cheating practice is 
triggered by collaboration rather than competition. The finding further suggests that 
cheating practice is potentially driven by culture. As the phenomena captured from one of 
the participants (participant 1) declares that cheating has been common in the school as it 
was perceived as ordinary practices to ensure every student passes the high-stake exam. 
This saying indicates that cheating practice is also bound to the educational cultural 
system. Therefore, it is also valuable to know whether the practices students do are related 
to how they perceive cheating as part of the dominant culture in the society or the current 
campus they go. However, another study conducted by Zhang et al. (2019) disconfirmed 
the cultural effect of cheating. The study discovered that peer influence is the determinant 
factor for collaborative cheating, not cultural dimensions. It is further argued that the 
significant contributing factor does not lay on individualism or collectivism culture, but 
more on friendship circle.   
To resolve the tension on cheating practice, an interesting research finding indicates 
that altering students’ seating arrangement can be effective in minimizing cheating during 
the exam (Topîrceanu, 2017). Using social network analysis, this study highlights the 
importance of considering students’ friendship circle, thus breaking up their non-befriend 
to sit next to each other during the exam is prevalent. Further, it is suggested that higher 
education management should set a topology layout for students’ seating arrangement. 
As for plagiarism, many research findings suggest that higher education use academic 
software tool as a way for prevention (Do Ba et al., 2017; Torres-Diaz, Duart, & Hinojosa-
Becerra, 2018); Cronan, McHaney, Douglas, & Mullins, 2017). To make the argument 
stronger, it was revealed that western students are indicated to do more plagiarism than 
the eastern counterpart just because western universities have the software tool for 
plagiarism detector (Foltýnek & Glendinning, 2015). Another finding suggests that 
plagiarism is found more widespread in the university not applying Turnitin than the ones 
applying it (Tran, Huynh, & Nguyen, 2018).  
The result of this research has contributed to the field of education, in particular, in 
its management system to uphold academic integrity. This study has focused on capturing 
the cheating and plagiarism issue which its tendency needs to be cut off. Thus, this study 
suggests that academic tools or the use of technology can be a way for educators to 
welcome a new era of the higher education management system, aiming that cheating 
and plagiarism become no more issues for every pre-service teacher. Doing such effort, the 
Indonesian education system will be improved, and the quality of teacher graduates can be 
assured. 
Not to mention that sometimes, someone become more pious because of system, in 
this case, academic behavior is ruled by software tool, than believing to religious norms. It 
is factual that a study demonstrates there is no direct and indirect correlation between 
religiosity variables, namely belief, and behavior, on cheating behavior; yet, students’ 
religious capacity that leads to their perception can be a determinant for their cheating 
behavior (Hadjar, 2017). However, based on the setting that the respondents of the 
present study are in a religious context—Indonesia—religiosity should actually build 
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students' behavior on cheating practices. How good the tool mentioned to curb the 
plagiarism issue, religious norms, and morality are the actual important components of all. 
Students’ self-awareness is resulted from within themselves, not made up. True education 
is to make a human more humane.     
 
E. Conclusion 
This present study concludes that Muslim pre-service teachers were recorded to 
uphold the academic integrity behavior in certain aspects, for example, never paid 
someone for the exam, never change answers after being marked, and never copy answers 
form another friend. However, they are documented to fail to maintain some other aspects 
of academic integrity, as previously discussed. With this, the university must address such 
issues of combating dishonest behavior among students, mainly focusing on technology 
use and students’ integrity improvement during their four-year study. If failing to uphold 
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